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“Gigabyte” Johnson

Editor’s Corne

This issue is being prepared as the/z//
sunshine floods the outside, after a brief day of rain
(just enough to officially break the drought) and
features a wide-ranging geographic and theoretical
mix of articles and topics. We start with the Spring
Meetings’ Undergraduate Prize winning paper on
language policy in Belize, then move on to the
importance of the gift of a goat
in the Andes, and end up hearing about formative
experiences with racism in the American
South. As I’ve said here before, this
journal has the most exciting 1/3 inch
thick library of anthropology in the
country!

(Psst! Did you notice I said
‘fall,” to emphasize when the issue was
started?!) OK, OK, so you’re reading this
in 2001; I did not say w/ic/ fall, did 1?

Feature articles

Shelly Tarkinton’s paper, on
Manufacturing Citizens: National
Language Policy in Belize, the Under-
graduate prize winning paper from the
Spring meetings, starts off this issue. In the paper she
explores the area of language choice, globalization,
and national identity.

Marjorie Snipes explains in Z%e Goar 7har
Marts Us Human how the gift to her of a goat at the
beginning of her fieldwork in the highland Andes of
Argentina led to her involvement in the community in
an increasingly deep way and in ways that she never
would have at first anticipated.

Rounding out the issue in Rude Awa‘tnings
is Matthew Richard’s series of first-person accounts

of how his students first met racism, and shows both
how the students represent their history and how
peoples’ agency is a major part of the re-creation of
culture in each generation.

Humor

Wally Balloo, our roving reporter, has
outdone himself again by persuading our reclusive
cartoonist, Walt DisMee, to contribute to these pages
with his rendition of his classic “Polo Possum.”

The future

The Spring issue should bring us student
papers from the Paper Competition at the meetings,
and who knows what else?. As I said before, 1 am
still awaiting more of you to actually write down
your responses to the “Threads” articles
in a recent issue, so that I can publish
them!

If you have other articles you think

I might be interested in, please contact
me; see below for ways to do this!

Keep in touch!
Ways to reach me:
(1) Voice mail at (336) 334-7894 at
my office, or (336) 274-7032 at home
(2) E-mail via the Internet at
Jjolhnsond@ .ncat.edu
(3) My email “handle” to home is:
gigabyte@nr.infi.net
(4) Office FAX number (336) 334-7197
(5) Surface mail:
David M Johnson, Editor, SAS
Department of Sociology and
Social Work
N C A&T State University
Greensboro, N C 27411

If you wish to submit materials to the
Anthropologist, my preferences are (in rank
order) and if possible in more than one form:
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(1) text of MS Word file or RTF file on a fornat is less likely to have my érrors in it!
Macintosh floppy, along with hard topy

(2) text or word processar file on 3-1/2” My deadline for the Spring 2001 issue of the
IBM (MS-DOS) disk with hard togy Southern Anthropologistis’

(3) e-mail to address above; try RTF file tentatively April 30.
format.

(4) fax and/or hard copy

Material that is sent already ih electroni¢

PR T S S I P S |
Soluthern Anthtopologist Staff:

Editot Inl Chief: Gigabyte ]oimsoﬂ ‘
Phbtography and Graphics: Anthropoid Photo-
%Iaphic Enterprises - ‘

ayout and Computer Work: Gigabyte Johnson
Rovirlg Reporters: Herman Nooticks, Wally Balloo
Cattobnist: Walt DisMee
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President’s

At this writing, our national ptesidential
election remains unrésolved. During this time of
political turmoil, members of the SAS may find some
comfort in the fact that the Society confronts no such
legitimacy crisis. As your president, I can assure you
that I am standing by to fill the national leadership
vacuum should the Pepple call ypon mé td dd so.

All kidding aside, as a politicdl ahthropolo-
gist, I find it remarkdble that our national
government’s inertia enablés it td plbd bn despite the
doubtful legitimacy of the presidential tlettion.
Fortunately, the SAS i alsb able to function Without
présidential micro-management, but only because of
all the work that others undertake to organize annual
meetings, manage the Spcikty’s financés and bysi-
ness, and improveé comrmunicdtion among out
members. Amazihg to think that sp.many unsung
officers hnd méembers of the SAS ddtiful]y shoulder
such cotmltments without any of the lavish perks of
office that I présehtly enjoy!

SAS at AAA

A number of us on the SAS Executive Board
had an opportunity to talk informally in San Fran-
cisco during the recent American Anthropological
Associatiorl meetings. While there, [ met with
President-Elect Barbara Hendry, Coungillor Melissa
Sohrift, Former Secretary/% reasurer Dan Ihgersoll,
2001 meetihg Program Chair Celeste Ray, and
Councillor John Studstill to discuss issues relating to
the upcoming SAS meetings in Nashville. Melissa is
directing local arrangements for the mdetings, to be
held Apfil 3-8 at the Rehaisance NashVille Hotel
near the heart of the city. Celeste is assembling a
program and Key Symposium that spedks to the

Mark Moberg

University of South Alabama

No Legitimacy Crisis Here!

interests of many SAS members whpse work focuses
on ethnicity and identity in the South. In addition to
much stimulating scholarship and collegiality during
the sessions, we anticipate that Nashville will offer a
lot of after-hours attractions for conference partici-
pants. Melissa has been looking into some exciting
local actjyities for conferees. These ate still in the
planning stagg, so I canhot disclose their precise
hature. All I can say at this point is that you should
be sure to bring some comfortable shoes and clothes
for dancing! (Or, if you are of a pastmodern inclina-
tion, “embodied perfornative practice™).

One issue that arose during our meeting at
the AAAs was the idea of recruiting more participa-
tion ih the upcomjng meetings, particularly from
universities in the Southeast that have not been
heavily involved in SAS in the past. Nashville, of
course, is home to Vanderbilt University, and [
recently contacted a colleagpe there ta encourage her
graduate students to present papers at the SAS
meetings. I would urge all of our members to take
some time to call or e-mail faculty at the universities
where they received their degrees and to tell them
about SAS. Make your former professors or col-
leagues aware of the tremendous oppartunities for
professional socializa;ion (not to mention fun!) that
the SAS offers to student anthropologists. Be sure to
convey the deadlines and addresses for abstract
submission (Jariuaty 15 for regular papers to
cray @sewanee.edu; Jahuary 8 for student paper

competition abstracts to sstans@fgcu.edu). I firmly
believe that student participation in the Society will
be the key to much of our future professional
involvement. In that vein, while in 8an Francisco we
looked at some options for making the prizes for the
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student paper competition more attractive and
meaningful in a pre-professional way. A promising
idea for future meetings i¢ {o augment our cash prizes
with a substantial number of recent anthropology
publications offered by our book exhibitors.

2001: An SAS (Cyber)Space Odyssey

Dan Ingetsoll, who has done so much to
guide the day-to-day running of the SAS, just wor’t
give up, despite taking a well-earned respite from the
duties of Secretary-Treasurer. He has created an SAS
website at $t. Mary’s College, and I encourage all
members and fellow cyber travelers to access it. At
www.smem.edu/sas, you ¢an find lots of useful
information pbout SAS, including bylaws, the call for
papers and numbers for hotel reservations for the
2001 meetings, and wdys to cortact officers. Dan
will be updating the site as the 2001 meeting program

[VOL 27, No. 2

is finalized in the spring. In other cybet news,
Presidént-Eldct Bdrbara Hendry organized a SAS
listservé this fall, which has already dramatically
improved the ability of Executive Board members to
communicate with one another. But there’s no reason
why everyone can’t join the conversation| Log on to
the SAS website, click on SAS-L, and follow the
directions to sigh on to the listserve. We look
forward to hearing from you!

I you have ideas or comments, partxcularly
on matters that you would like to see the Society
address during its 2001 meeting, please get in touch
with me at mmoberg@jaguarl.usouthal.edu. I look
forward to seeing you in Nashville, where I fully
expect to preside over 4 smooth transfer of presiden-
tial power to Barbara Hendry.
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Solithern Anthtopological Society
2001 Annual Mekting

April 5-8
Nashville, Tennessee
co-sponsored by Middle Tennessee State University and
The University of the South

Call for Papers

On all aspects of anthropology: academic and practicing

Abstracts due: January 15, 2001

Key Symposium:
Convesred ldenvidies and Regional Memories:

Public Display and Ethnic Herltage Festivals in the American South,
Organized by Celeste Ray (Univ of the South)

Send abstrakts, registration fdrm and membership fees together to:
Dr Celeste Ray
PO Box 3187
Sewahee, TN 37375
<0ray@sewanee.edu>

SAS Membership: Payment of 2001 membership ($40 professional/$20 student) is ordinarily
required for participation in the program and non-members are expected to join at the time they
submit paper abstracts. This requireeht may be waived for foreign scholars and/or special cases.

Student Paper competition: Student Paper abbtracts are due January 8, 2001; final papers are due
February 8 Papers should follow Ametican Anthropologist guidelines and are limited to 20 pages.
Send copy of abstracts and 3 topies of final paper to: Dr Susan E Stans, College of Arts and
Sciences, Florida Guilf Codst Univetsity, 10501 FGCU Blvd Souith, Ft Myers, FL 33965-6565/
Email: <sstans@fgcu.edu>.

for latest information on tHe meetings, look up the SAS web page at www.smem.edu/sas
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SAS Endowment Campalgn
| ~ for |
| _E‘duca‘tion‘and Outreach in the South

The Endowment is now in its sixth year of fund-raisihg towards a $30,000
goal. ‘

The purpdse of the endowment is td:
° siupport studeht bamc1patxon in the meetmgs and the student prize ¢orhpé
titiod
e expand the knowledge of anthropology in aﬁd bf the South and tb smaller
colleges and yniversities which do ot yet offer tourses in anthroﬁolbgjy
e bring the message of our chsclplme to mmonty institutions through a
dynamic speakers bureau,
s encourage minority participation in the fleld and At our meetings, ahd
* reward outstanding scholarship in the anthrdpdlogy of the South with the
annual presentation of an enhanced James Mdoﬂey ptize.

At present the Endowment is about one—thlrd of the way to the goél
so your contributions dre needed!

Please take time to mhke a campaigh pleﬂge or dohation and
send it to:

Dr Max E White

Department of Soclology and Anthropology

Piedmont Collége

PO Box 10

Deémbrest, GA 30535
email: «<mwhite@pibdidnt.edus; Tel: (706) ”78—3000 eéxt 261; Fax: (’7b6)
7762811
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2000 SAS Undgrgradqa;e $tuden2’ap¢r Competitjon]
Manufdcturing Citizens: Natiohal Language Policy in Belize
| " Shelly Tarkinton
Valdostg State quVersity

n the mdnth ofJuly 19991 traveled with a
I grbup of students and professors to Belize

attending a summer field school that lasted for
3 1/2 weeks. We all took classes in Sociology or
Anthropology. My:concern was tq understand
language in its sotial context by usihg ethnographic
data. My observatiohs were made in Belize City,
Cdye Caulker, Dangriga arid San Ignaclo.

1. Introduttion

Ore df the many contradictions of globalism
ip that tourism has becotne onk of the leading
industries in the world where mahy countties,
promote their éthnic diversity as a major attraction.
THe pictlire painted for tourists i8 a staged production
of etHnidity, wheréby nation-states foment ethnic
identity at the expense of riational identity and
tensions soon follow:

Belize is a postcdlonial, multicultural,
multilingual nation-state, having gpined its indepen-
dencé from Britain in 1981. English is the official
language, but Spanish, German, Mayan, Creole,
Garifuna, Chinese, and East Indian languages are all
spoken inside its borders. Belize is unusual in that
much of its population is made up of recent immi-
grants who were at one time skeking refuge, The
Mhyang are the only residents who have hada
lpngthy becupation within Belize. The British afrived
in the 1600's, bringing with tlLeniNCteoles (ex-slaves
frém various placks, such 4s the West Thdies), who
later {nte‘rmingled with the Br*tisim Thé Creoles were
brought to cut the logwood which was used as a dy

in the burgeoriing tektile industry. Many of these -
African slaves were from Caribbean colonies and
were already creolized. The Garifuna came from St.
Vincent arriving in Belize in the late 1800’s and have
a history about which I will speak more later. .
Mestizos emigrated from the Yucatan in 1847 jnto
Northern Belize and the Chyes, a result of Intiah
uprisings known ks “The Caste Wars” (Sutherlahd,
1998 p.22-26) in the Yucatan. East Indiars were
brought in hs indentured servants ot ‘coolle laborers’
around 1870 and 1880, to work on sugar plantations
arid eventually settlihg in Punta Gorda or in Orange
Walk. Lebanese and Chinkse shopkeepers and
traders arrived around the same time, piroviding
goods from outside. Swiss German speaking
Mennoriites arrived frolm Mexico in 1958 in search of
inexpensive land and a place that would allo them
cértain liberties, such as educating their children
themselVes, not paying inconie taxes, d4nd the
exc|usidn from participating in any aspect of lifé not
controlléd by the Mennonite elders. Central Anferi-
can refugees began immigrating in the 1980’s fleeing
the civil wars in Guatemala, El Salvador, and
Nicaragua. (Sutherland, 1998 p.22-26) More
recently, in 1997, many Hong Kong Chinese bought
passports ffom Belize at a cheap price. They bdught
Belizean citizenship as a safeguard against the return
of Hong Kong to China. Every‘régioﬂ of Bélize has
its particular culture predominating within it. For
example, Garifuria ih Dangriga, Mayans and
Garifuna it Punta Gbrda, althongh they are riot
restricted exclusively to these areas. Mennonites can

I 5 " | i L I L 'S

The durhor wisheb 1o than/Vildosas Shute
the presenttion o) this papér dr the SAS meetings.

U'/livé/sio”s Student Deveboprhent Organizariba jor partid! funding jor
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be found in Belize City, Garifuna are in San Ignacio,
and so'fofth. But each group, upon settling, tended to
cluster together in ar area.

Because of the country's recent indepen-
dence, and all the ethnic diversity within, its brimary
focus is nation building. In contending with the
centripetal force of ethnicity what ultnmately matters
accordirig to Connor “is ndt what is but what people
believe is.” (Connar, 1978 p.380) He is referring to
groups’ subconscious belief in their separate origin
and evolution that he says “is an important ingredient
of national psychology.” (Connor, 1978 p.380) In
other words do they identify themselves first as
Creoles, or first as BeliZeans? For Belize to be a
cohesive country, its pebple must share a common
Belmeaﬁ identity. They must submerge ideas about
their ethnic identity within those of a wider national
identity. National identity, according to Connor “is
the intpitive conviction which cah give to nations a
psychological dimension approximating that of the
exterlded family, i.e., a feeling of commori blood
lineage.”(Connoar, 1978 p. 381) This feelig of
¢omrhor blood lineage s being forged through
varjous hation-building projects, such as tonuments
to political leaders, a natiohal anthem, intérnational
doccér matches, and the celebtation of the national
holiday in Septenber. As well as through educatioh
and curriculum (ih particular history), the media, the
police and armed forces, But most importantly is the
gelebration of the national holiday in Sepiember.
This holiday seems to be the symbolic starting point
of their nation,; it is their “common historical
heritage”(Robbins 1999, p.121).

Tourism is also used to treate Belizean
identity, for citizens and visitors hlike. The tourist
industry has used the symbols of the diverse cultures
within, and allied them with the nation-state, creating
a discourse of a melting pot, all of whose Eroups are
pulling togethér, Lewis’s deécn})txon of the Rastafari
in Jamaica wolld have applicability to Belize,
“through the appropriation of thé Rastdfarl symbols,
the market ecdnolmy can bé linkédd to the dssértion of

[VOL 27,No. 2

black identity, the natural goodneéss of the Jaiaican
sail, and the African roots of the bldck Jamaican”.
(Lewis, 1993 p.82) But in Belize the tourist écohomy
proffers a multifaceted view of symbopls instead of a
sihgular one, linked to many identities. You can see
these diverse identities displayed in the windows of
stores where every culture is represented witha
cdrresponding item mahufactured by each group. For
examplé, in these windows you see bright colored
textiles, representing Maya. You see dolls dressed in
Garifuna dress representing Garifuna, and you see
animals carved out of dark wood, representing
Creole.

II. Culture ahd Economy

As suggbsted above, all ethnic groups in
Belize use tourism as a way to reinvent their culture.
As Eric Wolf has stated, “In the rough and tumble of
social interaction, groups are known {0 exploit the
athbiguyities of i erited forms, tb impart new
evaluations or valentes to them, to borrow forms
more expressive of their irlterests, or to create wholly
new forms to answer to changed circumstandes.”
(Eric Wolf, 1982, p.387) This reinvention reinforces
the cliltural validity of each ethnic group and allows
for the continuation of motals and practices. Each
group performis varibus culture-buildirg projects,
sepatate from national brq]ecfs Which are synony-
mous with tourism. The cultures | am referring to in
particular are the Garifuna, the Maya, and the
Creoles, all of which I will now elaborate on.

The Garifuna are known for their music and
dancg, for their use of drums, and for Punta Rodk,
whlch I observed being played in dance clubs atound
the country. The Garifuna market théit dance troupe,
promoté foods like dassava bread, dnd recently put
together a dictionary of the Garifuna language,
Currently Garifuna children who attend school are
being exposed exclusively to languages (carriers of
séparate cultutes) that dre b product of a world
external to them., The Garifuha Wolild very tuch like
for their language to be taught iri the schools, where
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Spanish and English are already taught. The Garifuna
language is interesting in that it “origiriated as a
gender-based language system, where the women
spoke Arawak and the men spoke Carib (Sutherland,
1998 p.23).” As we learned, they originated in South
America, then traveled to S$t. Vincent where the men
intermarried with the women of the Arawaks. The
women kept their language arid the men kept theirs,
the product of which is the Garifuna lahguage and
culture. Around the late 1800’s the Garifuna mi-
grated up the coast to Belize after being dumped by
the British on the Bay Islands. When the Garifuna
arrived in Belize the British shunned them and
limited their mobility. They did this with a curfew;
no Garifuna could be on the streets after six o’clock,
nor could they buy alcohol. (Personal Communica-
tion, Mr. Pt Flores 6/15/99) Currently they live in
areas such as Dangriga and Punta Gorda, and can be
found scattered throughout all of Belize. In Darigriga
most of the Garifuna I met ran motels, restaurants,
made drums, designed shirts and signs, or were
fishermén. Many made money informally by doing
tourists’ laundry, selling art and handicrafts, or by
simply running errarids for tourists.

The Mayans market their past as well, in the
form of great ruins such as Altun Ha, Xunantunich,
Cahal Pech, and many others. In the markets orie
may find their hahdiwork: wood, slate carvings, and
textiles. There are three Mayan groups within Belize:
Kekchi, Mopan, and Yucatec, each with their own
separate dialect. From my observations, the Maya
are not pushing for their language to be taught in
dchools; this could be because of their low social
statys within Belize. The Mayans today are few and
lookeéd down upoh, “they dre hot gone, but they
occupy a new status, one that is much impoverished
(Sutherland, 1998 p.17).” Tourism promotes Mayan
past, but does little for the Mdya of today. In an
interview with a Kekchi Mayan boy, this low status
was dlluded to. He had a girlfriend who was a
Mestizo; they had recenitly broken up Because she
wanted to go to schdol, but didn’t want him to go to

NATIONAL LANGUAGE POLICY IN BELIZE 11

school. To her dismay he had aspirations to become a
doctor, and thus broke up with her. He explained that
she felt that he should only work hard labor since he
was “only a Maya”, and not a Mestizo. Most of the
Mayans [ met farmed, while the women sold produce
as well as handmade clothing and textiles in the
markets. Mahy
vendors also sold
slate carvings or any

This ‘code swirching’

types of Maya between languages,

symbols. depending on the
Creoles social situation

hav.e b,e . part of ) seemed to be conmnon

Belize’s social fabric

for as long as the Jor almost every

British. However, person in Belize.

they have always

lived in ambiguity. First, as slaves and servants to the
British, then later as “free slayes”, and finally as the
working class. But through all these stages they
continued to evince the “virtually enslaved”
(Shoman, 1990 p.44) status. They were totally
subjugated from the beginning, brought in as servants
and “laborers for the cutting and export of ma-
hogany” (Shoman, 1990 p.44). The descendents of
these peoples are now known as Creoles and inhabit
much of Belize City. Most are laborers or fishermen
and speak a Creole-English language, which I will
speak about later. They also work in grocery stores,
the post office, as well as engage in informal labor
such as selling fruit, offering tours of the city to
tourists, shining shoes and teaching Creole to tourists.

ITI. Language Policy

My observations while in Belize were that
English is the language for tourists, teachers, political
officials, newspapers and T.V and radio, or outsiders.
In general Creole is used in the markets and in the
streets. Spanish and Mayan are found closer to the
borders of Guatemala and Mexico. Then, depending
on what ethnic group someone belonged to, that
corresponding language would be spoken in their
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home. For example, in the Mennonite community
they would speak German at home, but use English,
Creole, or Spanish while in town, or when selling
their products. This ‘code switching’ between
languages, depending on the social situation, seemed
to be common for almost every person in Belize.
Because of this, Belizeans are required to speak more
than one language and manipulate their speech acts in
order to compete in the world, at home, and abroad,;
in other words, they are bilingual, and some trilin-
gual.

The world market has heavily influenced
language policy and planning in Belize. English was
chosen as the official language instead of Creole or
Spanish, two widely spoken languages (the obvious
reason being their history as a former British colony).
Because of the heavy emphasis on tourism, Belize
will probably continue to employ English as the
official language. For as Herbert observes “determi-
nations of language choice are effectively battles by
various interests, notably self-interests, vested
interests, and the interests of development (Herbert,
1995 p.7).” Britain and the U.S., both English
speaking, represent (for the most part), these vested
interests and development interests. However, within
the country every ethnic group has self-interests with
respect to language. For example, while speaking
with various Creoles, they impressed upon me their
feeling that the Creole language should be the official
language instead of English. They feel this way
because it is almost everyone’s first language and it is
used as an “insider” lingua franca. It is the language
of the streets; the language of the markets; within the
country it is used by almost all Belizeans. “In many
cases, the existence of an ethnic language is the
preeminent symbol of group identity, it therefore
serves as the rallying cry for self-determination
{(Herbert, 1995 p.7).” To contain the rallying cries the
compromise of English seems to be working, for the
moment. To avoid favoritism and nationalism they
needed a neutral language, hence English.

Juxtaposed to this, however, is a recent flood
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of immigrants from Central America into Belize who
are balancing out the population, making Spanish just
as prominent as Creole or English. This is creating
conflict that is reflected in the political parties that
divide not only along class interests but also along
ethnic lines. “The PUP (People’s United Party) also
courted the votes of the new Belizeans, who fit well
with the party’s interest in stronger Central American
ties (Stone 1994, 190).” The new Belizeans referred
to are the Central American immigrants, who speak
Spanish, and are either Mayan or Mestizo. They
have had some problems integrating into the new
setting in that “they also have faced opposition from
Belizeans, primarily Creoles, who have seen them as
a threat to a Caribbean Belizean national identity
(Sutherland, p. 26).” For example, most of the
Garifuna, Mestizos, and Mayans side with the PUP
(People’s United Party), the party that favors more
Central American ties. Whereas most of the Creoles
side with the UDP (United Democratic Party), which
favor Caribbean ties. Because of the new immi-
grants, more support has been accrued for the PUP,
creating more tension from the Creoles towards the
Mestizos, Mayans and Garifunas. Since each side
happens to speak particular languages, in some ways
language is used as a symbolic barrier between the
two, which can be represented as friction between
English and Spanish, between the Caribbean and
Central America.

IV. Standardization and Education

As noted, English is the official language,
regardless of the widely spoken Creole and other
spoken languages. The reasons for English being the
official language instead of Creole are wide and
varied, but one noticeable aspect of the Creole
language is, its spoken-only status. It is not written
on billboards, and there are no Creole dictionaries,
but everyone in Belize speaks it, and for many it is
their main language. As mentioned before, a stan-
dardized language (one written down and one with
rules and correct spellings, etc.) is viewed as signifi-
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cant and worthy of acclaim.

The Creole language in Belize originated
from a common need for communication between the
British and their slaves. Wardhaugh defines a Creole
language as a pidgin (a language created by people
who speak different languages but need to find “a
common system of communication) that has been
expanded(Wardhaugh, 1992 p.56).” To understand
the nature of a Creole language in general and the
reasons for its lack of credibility, one should look at
its history.

Creole languages (and pidgins) are found
mostly around the equatorial belt, “in places with
direct or easy access to oceans (Wardhaugh, 1992
p.62).” “Their distribution seems to be fairly closely
related to long-standing patterns of trade, including
trade in slaves (Wardhaugh, 1992 p.62).” This,
combined with the marginal position pidgins and
Creoles have occupied in the academic world (as
being uninteresting and associated with “poorer and
darker members of a society” (Wardhaugh, 1992
p.62)), has kept them submissive. Thus, Creoles are
generally viewed negatively. “Speakers of Creoles,
may well feel that they speak something less than
‘normal’ languages because of the way they and
others view the language they speak compared with
languages such as French and English.” (Wardhaugh,
1992 p.60)

On the other hand Benedict Anderson says
that with the invention of standardization, (print-
media), the idea of nationalism could follow. Form-
ing groups of people binding themselves on the basis
of the language that they accepted as correct and in
effect as representing them as an “imagined commu-
nity”. So for Belize to stay Belizean, the policy
makers can’t allow Creole to be standardized. This
would also account for the friction between the PUP
and the UDP, where the UDP views Spanish as
impinging on the current Belizean national identity.
Spanish itself carries with it a separate identity that
has the potential to fracture Belize. It is a standard-
ized language with a corresponding “imagined
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community.”

Let us remember that this entire linguistic
drama is the end product of colonization. “The real
aim of colonialism was to control the people’s
wealth: what they produced, how they produced it,
and how it was distributed; to control, in other words,
the entire realm of the language of real life.” (Ngugi,
1992 p.16) Ngugi describes in his book
“Decolonising the Mind”, how language has a dual
character “it is both a means of communication and a
carrier of culture”. In this respect when a people are
faced with assimilating another language they either
become children again and learn the new language
and culture or they simply get by with what they can.
They must communicate in a language that does not
represent their own culture to become successful. In
Belize there is a sharp division between the children
(and adults) who are able to go to school and learn
English, as opposed to the ones who are unable to
take such a step. Just as Poster describes the condi-
tions that arose in Medieval Europe after the inven-
tion of the printing press, so too are the conditions
similar in Belize. “A sharp division developed
between those who could read and those who could
not the latter being restricted to a medieval sensibility
and level of interest, the former being propelled into
a world of new facts and perceptions.” (Poster, 1994
p.28) An example of the conditions I am referring to
start with the decisions that are made by children and
their parents. They must decide whether to go to
school in the hopes of getting a salary job, or as I saw
many children doing in Caye Caulker, selling baked
goods to tourists to help support their families.

V. Conclusions

“The choice of language and the use to
which language is put is central to a people’s defini-
tion of themselves in relation to their natural and
social environment, indeed in relation to their entire
universe.” (Ngugi, 1992, p.4) In Belize I believe that
language is the arena where cultural friction has and
will continue to arise, perhaps in escalating fashion.
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At the heart of nationalism lies identity (imagined
communities) which are formed through language
and culture and can evolve into “basic expressions of
nationalistic feelings” (Wardhaugh, 1992 p.346). It
has been recognized by Belizeans that to hold on to
their identities they must ‘reinvent’ themselves
through language and culture. Belize is an example
of a place where many cultural identities compete for
significance, yet for the moment in these halcyon
days of this new nation, they submit to the larger
national identity. But how long will they continue to
submit to the larger national identity, and could the
problems that I identified in my paper be a threat to
Belize’s unity? It will be interesting to see how
Belize continues to deal with nation building and
what the linguistic results of this will be.
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The Goat That Makes Us Human

Marjorie M. Snipes
State University of West Georgia

Grazing Bulls or Hooked Fishes?

E xchange, sometimes in the guise of a gift, is
essential to the articulation of culture, for it
creates and maintains binding ties. Involving

all participants, this relationship labels each
individual a collective player in the cultural drama. It
is a dynamic process of inscription which allows for
changing roles and new actors, while maintaining the
overall consistency of the culture. After two weeks
of fieldwork in an Andean herding society, I, too, was
cast a line into the exchange network through the gift
of a goat. But only after the loague durée of some 10
years of continuing fieldwork in this community
(1991-present) have I begun to understand the
significance of this single act.

In all human societies there is reciprocity,
including economic transaction which binds
individuals and communities into relationships of
subsistence (Sahlins 1972) and symbolic transference
which extends identity into and onto the perceived
environmental context from which the subjects affirm
existence (Descola 1996, Snipes 1997, Todorov
1995). This “exchange,” most often dialogical in
nature, actually results in the creation of a meaningful
structure generating culture which is responsive to
dynamic process.

Recently, there has been an attempt to re-
classify such practice as “consumption” which
provides for a global-local articulation “correcting”
Anthropology’s so-called “romantic antipathy to the
world of goods” (Miller 1995:2). While this
approach does lend greater ease and clarity to
comparative studies, it espouses an external analysis
which is reductionistic, as philosophically it does not
seek to distinguish what is human and cultural from
the biological imperative of any other life form.
While we should not preclude the inter-connected-

ness of all life, most anthropologists continue to
believe that human society manifests something

“commonly unique,”
which we, sometimes
unhappily and
reluctantly, call “C/
culture.” Our
theoretical pursuit to
find both the
particular and the
general challenges us
to analyze from
within and without
and use metaphors,
for better or for
worse, which are
ambiguous and allow
for the falsification
and re-interpretation
of our hypotheses.
Culture is

What this gift is,
Zangible or intangible,
and fow itis given
belongs o and defines
the realm of culture.
Appearing jfree and
disinterested, it is,
instead, a thread cast
out from a social web
whict infends o
oblige, constrain,
and, ultimaredy, ma/d

us human.

primarily interaction and exchange. By focussing on
these ambiguous spaces between us which necessitate
the recognition of Other, human or non-human, we
can examine the connections which bind us as human
societies and not solely focus on end products. One
of the earliest studies of dynamic process focussed on
gifting itself. Mauss’s designation of gift-giving as a
“total social phenomenon” and a collective contract
(1990[1950]:3,5) still, today, both distinguishes and
connects human societies through the practice of this
kind of reciprocity. What this gift is, tangible or
intangible, and how it is given belongs to and defines
the realm of culture. Appearing free and disinter-
ested, it is, instead, a thread cast out from a social
web which intends to oblige, constrain, and,
ultimately, make us human.
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Plow Oxen and Herd Dogs
El Angosto is an agropastoralist society of

approximately 200 Quechua and Spanish-speaking
individuals at an aititude ranging from 3400-4100
meters above sea level. It is located on the
northwestern international frontier Argentina-Bolivia
and has belonged to Argentina since the Diez de
Medina-Carillo Treaty of 1925 effected an agreement
to transfer a piece of the lowland area to Bolivia and
this small area of the Andes to Argentina. But these
national designations mean little to the highland
people. Borders, although acknowledged, are not
marked, and there are no guards or artificial
boundaries to challenge porous migrations.

The annual subsistence cycle produces
protein on the hoof from the herding of goats and
sheep and some few cattle and llamas as beasts of
burden. Corn, wheat, and fava beans are primary
agricultural crops and form the basis of the human
diet, while alfalfa is raised as supplementary fodder
for the grazing animals. This symbiotic coordination
of planting and herding results in a dispersed and
transhumant population which exchanges labor as
needed, especially when resident at secondary
households, and which congregates on special ritual
occasions to celebrate a mutual understanding of
community.

Because boundaries are shifting and fluid,
the population does not define itself through
geographic proximity, but, rather, by means of
interaction through common practices and beliefs.
An Angosrefio is one who is a caretaker of lands,
animals, and people of this community and someone
who belongs there. Identity is manifest by means of
relationship, and belongingness derives from this
interdependence.

Gifted Goat

[ suspect that many anthropologists have
experienced serendipity and that it ameliorates our
capacity to keep our senses open to all that sutrounds
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us in a different culture. It reminds us that we, too,
are an-Other. When first entering the field, I was
very concerned with minimizing the impact of my
presence, as [ had had no previous contact with this
community and was learning its social structure and
their willingness to work with me and tolerate my
prolonged presence. Trying to not offend, somewhat
reserved and innocuous with my questions, I initially
stayed at the primary school, where, because of long
distances, children and teachers live from mid-day
Sunday until mid-day Friday. I came and went from
the school, meeting as many people as 1 could.

Not long after I arrived, however, Gualberto
and Florentina invited me to stay at their house near
the river. They were an older couple and seemed
eager for the company, and Gualberto was clearly one
of the more influential members of this community.
Because of their ages and long association with this
community, their diminished workload for lack of
children in the home, their elevated status which
would allow me greater community acceptance, and,
most especially, because they had invited me, [ hiked
with my things down to Buena Esperanza, where [
still work today. And during my very first day as new
resident in their home, they gave me a kid goat
named Halcona, ceremoniously leading me to the
corral so that we could be properly introduced. She
had been named Halcona because her mother was
named Halcona. Surely, one of the grandmother
Halconas had markings or behavior like a falcon
(“halcén” means “falcon™). Kinship among goats
and sheep is demonstrated through maternal name
genealogies, unless some very striking characteristic
singles out an animal (e.g., one little lamb had a tail
that was very thin and constantly flittered and twisted
about nervously - this animal was not given a male
version of his mother’s name but was named
“Tallarin” [spaghetti noodle]).

In the corral, Halcona was presented to me
as a gift. Florentina picked her up and gave her to
me, instructing me that I was obligated to care for
this animal. Flattered and overjoyed at having my
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own “pet,” I had little understanding of the terms of
this gift or the significance that this act would play in
my life, not only as an academic researcher, but
especially as a person. Accepting this animal was a
public statement accepting a serendipitous pact.
Unaware at the time, I had accepted initiation into a
role with which they could identify. This gift,
appearing to be freely given, carried motivations on
the part of the giver and obligations on the part of the
receiver. It was a perfect gift.

Maisie the Kid

At first I did not recognize the significance
of this kid. After all, the animal continued living
with Florentina’s herd, sleeping in the corral and
staying with the other first-year kids and lambs
during the day. But several days after the ceremoni-
ous transaction, Gualberto and Florentina asked me
what name I would give Halcona, for she was to be
the beginning of a new herd. All of her offspring,
regardless of siring, would belong to me. After little
thought, I named her Maisie. And so, with some
difficulty in pronunciation, it became common to
hear other people (even neighbors) refer to this little
female as “Meisi.” She was two weeks old when [
received her. Significant to all concerned, she was
born on the day that I first entered the community of
El Angosto, an observed symbolic connection of
which I have been reminded often.

I have since learned (years later) that there
was deliberation within the community over the
reasons for my interest in them and my “long stay”
(at that time, two weeks). My explanations about
university research and book-writing meant little to
these rural agropastoralists, and I did not fit easily
into a known social category. There were discussions
about me, and Gualberto decided to “keep an eye on
me” by inviting me into his home. One of the
primary motivations for this gift, then, was to situate
me socially. Women are caretakers of goats and
sheep. By adhering to this significant female
standard, my status as outsider and “stranger,”
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threatening to community, was reduced. By naming
her, I took public
possession of this
“herd” consisting
of one and
symbolically
became a member
of the group of
shepherdesses. At

And during my very
Jirst day as new residenr
in their home, they gave
me a /il goar named
Halcona, ceremoniously

the time of La leading me fo the corral
?eﬁalada’ when la“ so that we could be
irst-year animals plopefly iﬂﬂodﬂced.

receive their
“mark,” or brand
of ownership, [
chose a distinct marking so that my animal(s) would
manifest my separate ownership. And it is this
ownership, this receiving of the gift, which obligated
and continues to obligate me to the givers.

Being a member of the group of shepherd-
esses signifies that one is invested in several binding
relationships: with all other community members for
use of grazing lands, with the deity who is believed to
provide these animals to people, and with other
shepherdesses with whom one must make reciprocal
labor arrangements when needed. Each of these
relationships generates its own obligations and
further incorporates the individual into the
community as both giver and receiver.

Land in El Angosto is somewhat privately
managed. Each raac/o (or homestead) consists of a
household with courtyard, agricultural fields, and
accompanying grazing areas, which overlap with and
cross neighbors’ lands. Although neighbors are
usually as much as a two hours’ walk from each
other, animals easily traverse this distance in daily
grazing and often encounter other herds. Families are
careful to maintain somewhat consistent grazing
rotations to minimize conflict and maximize the
availability of forage foods. One must also take care
that herds do not enter agricultural plots or soil
irrigation canals during daily migrations. In addition,
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at the time of seasonal migration to the secondary
homestead, families make labor arrangements with
others to heip drive the animals to new pastures and
re-locate the shepherdess or even the entire family for
the duration of the season. Herd animals involve all
community members, whether or not they are the
primary caretakers. My ownership of animals
involves me in webs of relationship to others.

Yet perhaps the most significant conse-
quence of owning animals is the relationship that one
constructs with the deity, Pachamama (Mother Earth),
who is believed to provide for human sustenance
with goats and sheep. It is believed that Pachamama
will bless and multiply the herd as long as they are

“cared for properly and respected. At all ritual
occasions, there is recognition of this debt. The land
is believed to be the body of Mother Earth, and
ownership and use of grazing and agricultural plots
allow one to have access to her. Small, natural altars
of milky quartz rocks are erected over the landscape
and allow individuals points of contact to offer
libations and to solicit blessing. And the animals
themselves are the manifestation of the state of one’s
relationship with Pachamama. By observing one’s
own and others’ herds, there is collective and public
accountability for one’s mutual responsibilities to the
good of the whole. Even though I am frequently
absent, my own intentions and actions, just as their
own, remain manifest through-my herd as well.

Likewise, my ownership of this animal (i.e.,
this herd) integrates me into the community as a
long-term member. When one has animals, one has
daily obligations to care for them. They must be
herded out during the day to graze and get water and
corralled back safely at night for protection against
the puma, fox, and the natural environment itself.
When I am not resident in the community, I have to
make arrangements for the care of the herd. This
automatically binds me to other women and
incorporates me into the labor exchange network. I
am bound to reciprocal labor requirements.
Florentina cares for my animals while [ am gone, but
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I am then in debt to her for labor. This is a debt not
calculated by market values and the cost of daily
labor. Indeed, it cannot be paid with money, for
which they have little use in a community where
there are no commercial outlets and there is little
need for market goods.

Over the years, I have only begun to
understand the nature of my enormous debt to
Florentina, and now to Florentina’s daughter-in-law
Marcela, who currently helps care for my 11 animals,
and to all of the community which exchanges labor
with these two women. The parameters of these
obligations signify loyalty. As with the fluid
boundaries of their physical homesteads and grazing
lands, these obligations are a web and they connect
me, eventually, to everyone in this community. By
maintaining my herd of animals, my surrogate
shepherdesses maintain my identity, investment, and
participation in El Angosto, even and especially
during my absences. This debt, in turn, obligates me
to create new forms of acceptable reciprocity by
maintaining contact with community members about
even the most ordinary events, representing
community interests as needed in the provincial
capital, serving as godmother to various children in
the community, and, finally, remaining willing to
accept responsibility for my herd, and others’, when 1
arrive to El Angosto for a temporary stay.

Yet these obligations, by definition, will
continue to change through time. As Florentina ages
and our social investments increase, she reminds me
of the continuity of these bonds and webs. Although
she now has some 90 sheep and goats (an average-
sized herd), and I have 11, she frequently “scolds” me
for leaving her and Marcela with “so many” animals
in their care and asks me when [ will return to El
Angosto to permanently accept my herd.

Maisie died in 1997, one week before |
returned to the field after almost 10 months’ absence.
When I arrived to Buena Esperanza, Gualberto and
Florentina told me the story of how she died and
consoled me over losing the mother of my herd.
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They, too, had experienced this, for all herds begin in
a similar manner. Yet as Florentina led me to the
corral to show me one of Maisie’s new great
grandsons, just born, she reminded me that the
connections and relationships remain, and that I
continue as caretaker of this herd and these
obligations which make me a member of their group
and, ultimately, human.

Spiders and Fishermen

Many indigenous languages have self-
identifying words which indicate ethnic affiliation to
outsiders, yet these same denominators often indicate
something specific, particular, and exclusive to the
people themselves. In El Angosto, Argentina,
Angoszedio is a state of being, an action of interaction
which includes not only fellow humans, but also the
animals and the lands of this place. One belongs not
because he is “from there” or “lives there,” but
because he gives and receives within this social
network. Delayed or immediate return, in kind or of
like value, the exchange web creates and reinforces
shared lives. One little goat is an enduring gift.

The significance of gifting is universal, and
while it may appear different in different cultural
settings, the nature of drawing others into relation-
ship is innately, although perhaps not exclusively,
human. Itis the consummate social act. What makes
gifting the domain of Anthropology is the web to
which it is tied, for a proper gift creates multiple
attachments and obligations. Unraveling these and
what they mean lead us to understand not only what
culture is, but, more importantly, how culture is.

While the products of these interactions may
appear similar (the people of El Angosto and I are
attached to each other), the nature of this attachment
is unique to this culture and yet will change over
time. The fact that process and product are separable
aspects allows for the co-existence of different forms
of production and exchange, of belief systems, of
social practices, of cultures. The question which
challenges us is how we interact, not why we interact.
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Rude Awakenings:

Students’ Formative Experiences of Race

Matthew J. Richard
Valdosta State University

Introduction:
Classroom Ethnohistories as Relevance

“lrwas the start ol fifth grade. [was going
70 fave my friends come spend the right with me . . .

This is how Maria’s story begins. Sheisa
student in my Introduction to Anthropology class.
Every semester, I ask my students to write about their
formative experiences with racism. I do so mainly
for pedagogical reasons. One is that we take a four
subfield approach at Valdosta, and race/racism brings
together Physical Anthropology and Cultural
Anthropology in a meaningful way, and also affords
an opportunity to demonstrate anthropology’s holistic
approach. We take the position that race is a
biological fallacy; nonetheless, as a social construct,
race-—or more accurately, racism—is entirely real.

In this part of Georgia—the “deep South,”
as it is sometimes called—the issue of race is always
delicate. Many students resent suggestions that the
local subculture is prejudicial, or even different, from
the mainstream. Pride is on the line, and if I am not
sensitive, I will be dismissed as just another
“Yankee” bent on insulting “Southern heritage.” The
classroom may acquire an “edge” that impedes
learning. Yet that is the risk that I will always take,
for I cannot yield on the issue of cultural relativism.

Rather than lecturing continuously, |
occasionally have my students teach one another by
way of their own ethnographic research. We read and
analyze our own texts, a strategy that has much to
commend it. The experiences we draw upon are local
and contemporary, thus relevant, and relevance is one
of the keys to learning. By honoring students’ work

this way, I am able to turn their pride to my
advantage: gratified that their heritage is being
earnestly studied, they are ready to ook at the
familiar in new ways. The resultis. .. learning! A
description of wild boar hunters, for example, yields
wonderful insight into gender and social class. A
video of a Pop Warner football game allows us to
examine socialization. Observing a City Council
meeting helps us understand the workings of the local
political economy. And students’ personal reflections
on racism permit honest consideration of a topic that
is taboo. In short, treating local topics, including
racism, as serious epistemological problems builds
trust and redefines the dynamic of the classroom in
constructive ways. ,

Another reason that I ask students to write
about racism is due to my own fascination with
people’s representations of their history.
“Ethnohistory,” history “from within” (or “below™),
“people’s history,” the “little tradition” —call it what
you will, there is nothing so vibrant, so vital, so
urgent as the unrehearsed voices heard in narratives
like these. The simple explanation is that they bring
together Anthropology and History in extraordinary,
even unique ways. The contrast to “secondhand”
texts, whose stories have had the vitality distilled out
of them, is stark.

This brings me back to the classroom and
my contention that there is no better way to learn
about a place and its people than to revisit its past by
way of those who have lived it. Students listening to
these accounts recognize and identify with what is
being retrieved and re-presented by their classmates.
The familiarity of the data—now considered in the
context of the classroom—fosters critical thinking
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which, in turn, allows for subsequent abstracting and
model-building (see also conclusions). Let me
demonstrate by picking up Maria’s story and then
commenting briefly:

“. .. Mamma as/td me who [ wanted o
spend the night, and [ r0ld her Amber. She
rold me that my daddy would not allow that.
1 didn’t understand. 1 as/td mamma w/y.
Ste told me that Amber was blacHand that
daddy would not go jor that arall. /was so
disheartened. [ fhew it would brea/t
Amber’s keart when she pound out. [ fold
mamma that [ didn'’t jeel daddy was being
Jair; that it didn’t matter fo me the color of
Amber’s shn. .. “

The minute, but meaningful details that live
on in Maria’s and other students’ memories stir up
emotions and promote understanding—for example,
on questions of societal stasis and dynamism—in
ways that more formal accounts (history “from
above”) do not. In their narratives, meanings and
beliefs play out. The driving force, or agency, of the
players, or actors, is readily apparent, and we are able
to behold the consequences of their actions. Parents
prescribe racial separation, for example. Their
children either comply with their parents and act
accordingly (i.e., they don’t mix), and the outcome is
stasis. That is, racism persists. Or they defy their
parents and mix, thus instigating change.

By means of this “structuration” perspective
(Giddens 1979; Ortner 1984), oft-perplexing cultural
patterns can be seen to consist of sets of discrete
practices. Traditions, that is, practices that endure,
take shape or are reproduced through the actions of
social actors, although we may also see the
beginnings of structural change from one generation
to the next; what amounts to new traditions in
formation. In sum, through these narratives the past
connects with the present in a more comprehensible
manner. Gone is mystification. In its place is
luminous causality. We now understand better why
people do the things they do.
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The following ten stories were selected from
dozens that I have collected over the past two years
(1999-2000). The names of all of the people
involved, as well as those of cities and towns, have
been changed to protect the identities of the subjects.

Beth’s Story

The earliest experience of racism that [
recall dates bac/ro when I was about five years o/d.
ltwas a bright sunny day, and as with so many bejore
iz, I was playing in the front yard, ma/ing mud pies.
Our front yard abutted a busy street, and a sidewal#l
cut through partofit jor passers-by. People were
always walHing past.

This particular day, [ was excited about rmy
mom’s birthday. 1 /hew we were going o have a big
party jor fer, replete with calt and ice cream, and we
were going o have fried chic/tn jor supper, one of
my jJavorites. This was a big deal jor us because we
were poor, and with six Ads, springing jor birthaay
ca’t and ice cream wasn’t exactly a commonplace.

While playing in the front yard that day, a
man—a blacAman—came walFing by lift fe fhad
done many fimes before. When fe approacted me
and astbd whar [ was mafing, [ told fim, “A pie jor
my momy it’s her birthday today. You skould come o
her birthday party,” ] added. He seemed pleased thar
/ had invited kim, and wanted to Fhow w/lat fime the
party was. I'm not sure what [ 1o/d him, but /e
showed up around supper time. [ don'’t remember if/
rold anyone [ fhad invited fim.

A fhocAcame at the front door and my dad
went fo see w/o was there. [ thought it miglit be my
new Jriend, so [ pee/td around the corner. Sure
enough, irwas ny new jriend and invited guest. /
could lear voices bur couldn’t malt out what was
being said. I could see that the man had broug it my
mom a gift and it was wrapped up very nicely, [ might
add. 1 7kprwondering why fe wasn't coming in, and
the next thing [ fhew, fe was walling ojff the front
porch with fhis head hung low, gijt in hand. [ could
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not believe we were not letting rhis man in our lome.
linvized bim, for goodness satts. We weren’t lerting
Aim in simpdy because “He is a blacHman,” as [ was
quicHly rald by my Jatlier.

My father was jurious with me and@ I was
seatto bed that night without supper. So much jor
thar fried chicbn [ had waited so patienrly for all
day, not o mention the ca’t ard ice cream, [ cried
mysél} 1o steep thar night. Buteven at the young age
o} five, I remember crying more Jor the blacHman
and fiow fle must have jelt, than por the jact that /
missed my favorite meal. And fo a five year oz,
missing catt and ice cream is pretly serious business.

That incidentis just the first of many that 7
experienced as a child. However itis that [ managed
0 escape dbing so, [ am than/ful that I did not adopt
the same prejidices my Jather so deeply harbored
and $4ill does ro 1is day.

David’s Story

The earliest memory [ have of racism
occurred when [ was seéven years old— the day thar 7
was daplized ar First Baptist Church. 1 brought home
nevyﬁmﬂd Vriends, and while playing on my parenss’
Jront lawn, Clem, another boy I played with during
the wee/] walttd up. One of my rew Jriends told us
that fie was not allowed 1o play with “niggers.” We
huddled wgether and decided to run off this “nigger”
by throwing roc/t at fim and calling fim names. [
cried myself o sleep that night, remembering fow
Clem loostd ar me. [ tried 1o apologize later, but ke
Would never spealito me again, ard out o] all the
chifdren there that day, his name is thé only one [
rememdber.

Latzer, in the fourtt grade, [ was closen o be
the jathier in ‘Twas the Night Bejoré Clristmas’

school play. The girlwho was 1o play my wife was @ -

colored gitl named Ilffany, a goodjfriend. A jather
was infiridred wihen he feard that his son wowld fave
acoloredwife. The only way 1o stdy in the play was
0 rell fima lie: thar Bffany had d)‘oppega’ owraf the
play, and thar I now fad awhize wife. He panished
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e after the play and ridiculed me for morths };,
being a “nigger lover.”

Lydia’s Story

Racism has atways been a pary of my life. It
infested the small southern rown I was born and
raised in, and it permeated rmy all-whire privase
elemenrary and high schools. [ have had w fight
racist mind sers and [ cannot fonestly say that [ fave
abways been as roleranr as [ am now. [ ab not
consider myself racist or prejudiced. I/ believe thar
all cultures lend beauty fo the luman race; and we
shodld rejoice in that. That attitude, fowever, is
neither common ror coadoned in the environment /
grew up in, and ir /aas deen very difficult 1o breattour
o/

My first shocPof racism came in Andergar-
ren. [went o a public. HAndergarren, and I'was in 2
diverse class. There was Pabl, the Mexican boy,
who was atways smiling and reaclking me new ways
2 Algh five. There were Diamond and Peqr!, two
BladHwins, who amazed me with the magic tric/t
their grapdpa Aad faughr them. And ilher there was
my best friend, Bstelle. Estelle had beauriful,
glowing s/n and thicHbraids that abways had
colorful beads woven info them. I loved ter deads.
Astelle and [ were complete opposites. She wak
chubby, bold, and blacA I was sHnny, sky, and
white. Burwe worttd,

One day my mom told me [ would be going
0 a new schoo/ the nextyeas. [t would have smaller
claskes, q befter playground, and ste thought [ would
learn bezer there. “Cool,” I thought. “Estelle andl
can fave better swings, and We can spend even more
Hme rogether. Maybe we’/l be in the sarme reqding
group.” [ rushed to school the next day and wld
Bstelle all abbut it. We were both excired. We even
planned what we would wear on okr first day. It
never crassed our minids thal we wouldn'r be goipg
there rogether.

[ 100d my mom aboat our scliool plans and
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she gorvery quiet. She stopped me as [ began ro rell
her how Estelle and I planned 1o pat pinshoelaces
in our Converse sneattrs. “Honey, I don’t thin/l
Esrelle can go 1o your new school, Ske probably
wanls 2o stay at the school she’s ar how. We dor’t
want 1o matt Esrelle leave, do we? Besides, it cosls
money o go o your new school, and Estelle’s mom
mizy not be able b ajbrdit.”

1 thouglt about it and decided I would go 1o
the baltry section of the supermarlttt the next fime
Mom went shopping, because Estelle’s mom wor/td
there and [ could raltto fer. I found Esrelle’s mom
and started relling fer about the pinfishoelaces and
our othér plans. Mom wallbd up, grabbed me by the
arm, apd whispeted, “She dpesn’t understand.”

Wiker we got home, we had 10 have a long
walH My rriom wld me that the real reason Estelle '
couldn’t come with me was because she “wouldn't fit
in." 1Was going fo un all-whire school where the
“nice” children went, and Esrelle would not be
Jjoining me. Mom apologized but ended fier speecls
by saying, “I'msorry Lydia, One day youw will
understand thiat this is fow the workd wortt and it
may not be jair, but we can’t do anyrhing abour ir. We
@/l have cerain roles 1 play in life, none more
imporiant lthah another, just diffrent. B/ac/ioeopk
can’t go ® your Aew school, but 1 guess you aad
Estelle can sti¥l #lPon the phonk. But you can’t go
over 1o fer fhouse because you're gelting 1o the age
where we have o start thin/ing about what people
say. Andwe must always be careful oo protect our
reputafions. Da yau inderstand?”

7 hodded pecause [ wqs rired ard I was sad.
[ digh't wunderstand, and [ probably never will. Iwent
Yo call Bstelle, bt fier o skid she couldn’t raiHt
On the first days at my new school, [ Was withdiawn
and quiet. 1didn’twant to put fogether piuzzles with
vhe new Ads. [wanled 1o be BacHtwith Pablo, and his
vigh fives, the wins and theil magit, dnd most of ali;
with Estelle ard Fer braids. But ] learned to adap
wrd soon I becarte just what Mom had wanred: a
“ice” white girl in @ “nice” sokthern rown, who
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Fhew just when 1o cross my legs and just how long to
continue the conversation bejore bidding good)ye.
One day, years [drel, [ saw Estelle /y e
battry section of the supermarttr and [ did justwhat
/ had been raught 1o: 1 said kello, how are you, good
20 see you, 12/t care, and goodbye. Ahd Yiarl egret.

Rachel’s Story

Growing up in the South fas corrupted my
mind into believing that racism is inevitable. 7re
scary thing is that racism goes unnoticed because we
southerners are so used ro it. Beipg African:
American, [ have riled adt being fired jor particutar
Jobs while living here. This comes from e way [
grew up. My parepls taught vs lo siay away jrom
whires. “Do not malt enémies 0} thesh. Butdo nor
lrust those blue-eyed devils, either.” After fearing it
Jor so long, it sunflin and [ begdn 1 live accordingly.

One memory off racism is of walfing fhome
Jrom elementary school. A car jull of Caucasian
males rode past me yelling our “go fiore-nigger.” [/
was so ajraid, [ did not Hiow whether o yun or to
stream. Schoo/was ohly & blocHfrom my fouse, but
that day it seemed sb jur. There were otfier childrén
walAing home but t}ey were Jur behina me. When /
arrived home, I ran 1o rell my mother what Aad
happened. Being ohly a third-grader, 1 did hor
understand the hate or w/y anyone would call me a
name. [ fhad feard abour nigfit riders and otfer
groups suct as the Ku Klux Klan, and jrom that day
Jorward, [ grew even more ajraid of Caucasian
people. My mother had 10 picHime up from school
after thas, and even lo sleep with me ar right due fo
my jear. Thatipcident left me afraid of walting in my
own neighborkood or eveh enjoying myself witk my
Jriends. Tte very thoughtofwalfing home /70/)'1
school alone afrerward was our of the question.

Leslie’s Story
lgrew up in a retlly small own in soutt
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Georgia, 50, as you might imaging, my.experiences.
with racism are many. The one experience that made
the biggest impression op e was one rhat roo/pldce
during the jour years thqr I was in high school. It
invodved o of my best friepds, John and Delores.,
My jamily was close to Jokn'’s jamily over the years,
50 1 Phew his parents and { spent q ot of time with
Jokn. We atways laughed because his parents
wanted Jokn and me o ddre. ' We stayed just close
Jriends, fowever.

At the Beginning of ninth grade, Jo/in rold
me that ke had developed a crysh on our friend
Delores. [ thought this was the greatest thing in the
world because [ Fhew she jelt the sdme way. She had
Just been afraid 1 say anythihg. Debores is hota shy
person, but she had growa uy in.the same owa that !
had, We all Fhew there woyld be prodlems i}she, a
blacHgirl, starred 10 dase JoAn, wwhite ghty. At first
they Atptita big secret, We adl kung our rogeiher &ll
the fime anyway, so there was Ro prodlem in their
seeing each other, and [ was just thrilled 1o see my
Jriends happy. After a while, however, it became
Fhown around oar schoal, which nirde us all
nervous. Our high school consisted o} onty ibour
750 students, mosiojw/boh wore Wranglers and

“dipped” in the bacHof ihe classroom. Swiprisingty,
70 one said anyrhing, or at least théy /b pk things 1
themsedves, Things were vborﬂn‘g ourwell.

Then John'’s mother jound out. That's when
all kell Brott loose. His mom cussed him and rold
him he was going 1o hell for dating a nigger. She
called his brother, who was a Sunday Schoo! racler
at a local church, and astd kint fo.coing over dnd
quoze some verses 1o support het claim. He vole Johkn
that God fad nevey insended the rates fo ymix or
associare, and that what fie was doing was wroAg.
John and Delores had been rogether for about dne.
year at vhis point, ard as you-can imagine, John was
Jurious. They were serious abodt eac other, ard Ae
tried to malb them undersrand Aow fe Jelt for fer.
His mother simply told him thar if it did not stop, not
ohly wowld God punis/i him, but ske would rell bis
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Jather. 1 understwod that threat as huch as John did,
because growing up, [ had often been warned thar/
should not be with cerfain pedple ix public becayse
iy dad might find out. . -

After this, they tried 1 date in secrer, lift
they had in the deginning. John dnd [ even prelended
10 be acouple so that his mplther wbuld not pursué
the matter any firther. He did ot fiave a car, so /
would go and picHkim up. We would act lift We
were a happy couple, ther we would go picHup
Delores. This worftd or a while because fis parents
were so Aappy to see fim with me.they left hir alone.
Afrer a while, we all refaxed a little. Then it
happened again. This vime, his mother told him
someone arolir schoal called and informied fer that
they were together, Sp did Aot limit Aer lecture 1o
Jokn this time. She called Delores's pateals, to.
Delores’s fannly did Aot care rhat she dated & white
boy. Their concérn was phat she was beirg Mpra.
secret, which they ihtelprered as John being ashared
of her. Until ke could Feep itin the open, ke could
Aot see fel. o . ,

This corsirued throkighout Aig b school, With
John having jutt girlfriends and sneaing arodnd,
and his mother finding omt. One duy, $he made good
on fer promise ard told fis Jatker. First, ske
complained 1 fim that Delores haid lét a.deinoh irro
their house, and thdt ske was trying 10 Fip tielr.
Jamily apart. She wdd him that Josir would aever be
happy with Delores because “her Hnd never stay
Jaithpul,” and that ks family would aever accepr “a
milHishalt baby.” This broft John's heqrs, Then, fis
Jusher warned him thal if thely were ever caug bt
rogether he would beal them both dlac Mand blue,
becausé thatwas what they desérvéd. ‘
ltwas hortibl afrer that. Délores’s parenss
were called again and shé was puton locHdown.
Lirerally. Sheé was driven o uad jrom schoot, and
under no circhmstarces was she alfowed 1o Stay alter.
Her parents would sooner have had her jail a class
than stay dfter pr help and have a possibility of
seeing Jokn, Ské was hor allowed relevision o/
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phone cally, and could nor go out of ik fibuse, except
Jor school and church. Her life was édsgca/z&
misetable jor fer entire junior year.

When, finally, skhe was allowed 1o go pl/t
again, irwas under the cohdilion that she not see
John. Qfcbutse, she did dnyway. When her parents
Jound out rhey gor it a huge fight with Aer, and 7
still temember how awlul we Jelt when sthe wore
swearter 10 school Jor thiee wee/t in May io cover up
all of the bruises on her arms and bac/l She didn’t
ralHabour it much, but 1 thinAlthar was the point
when everyone reafizéd the severity of the situation,
and the lzgﬂfﬁeaned jo/ts everyone made aéow I/ﬁe
situatioh didn'r seem funny anymore.

Fortunarely, Jokn qrd Delores did hot let
this destroy what they had, John mbved in with his
oldet sisten who sypporied the relationsfip, then /e
moved dut oa Ais own, where his pareass could hat
reach Aim. Tt ky stayed fogetet the four yedrss we
were in high school, even through the rougliest of
tilnes. And now they are engaged. They were both
permanearly Aurt by the rhings thar happened, dnd
both eed thay Whelr fumilies rirnéd theiv bactt on
them. Jokh uded 10 ubways tell me that the worst part
was having 1k wonderful image of his. pareats
destroyed, Both he and Delobes came to realize, just
as 7 have, that it ls ilnpossibi to complerely love ahd
respéct Sormeone whb refuses to view the world -
impartially.

Chrla’s Story ' :
‘ Since the pkgirning bjiz/m racism ﬁa.r
reared ifs ugfy headin baé jormor another. It might
have been hot drinfing ar the salne warer jounsains,
Rotéatihg at the Samhe counters, or riding on the
same bds. It might fave peen tﬂat/ was oo bldcHro
play with anohet child,

" Elsie HdrHn was nyy sidnshink ard ny rain.
We grew up iA close quarters ofone arother: [ in the
project, she il the trailer )arﬂ We hatd all t}e
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malings ofgreat friends, Our mothers were co-
wor/trs ar the kospital. And my grapdmotther was
fier nanny. We began Head Start wgelhet at Maurice
Brown Elementary School. She was my best friead.
We did everything together. She was my sunskine
because when [ was upsez, she brighrened my day
with her beautifl wide smile. Her smile could tauct:
your sowl and foice it o b fiappy, When [ was
fursing, ske was my rain, ‘cause she cried as ifshe
could feel the pain.

On my eighith birthday, ste battd me a
birthday catt. It was the most beautiful ca’t [ fhad
ever seen (even though it was sunfen in the middle, [
was just glad ske 6artd ir). Out jriendstkip was
growing fremendously. [ braided fier hair, pamlea’
fer roeails, and taughr her some of the old Negro
fymhs ‘cause she wanted to learn.

One day [ gorworried because ste did not
geron e bus. No one Fhew where she was. 7 got
scared, so [ jdmped ojf.the bus dnd rar o the ojfice,
only 1o find out that her mother picréd her up
becausé they had moved. Ty inpved while wé were
in school, Elsie’s ﬁzfﬁer Rad golten a promotioh.
Tthey now codld afford to live in the suburbs. My
grandmother moved qid continwed to worMjor the
Jamily, byt I was no longer allowed o visit, Ar
school, Elsie would wave wihen ho oné was looMing.
Ste would smile and lip synch “I MISS YOU.” O
my renth birthday, she gave my fomeroom reacher a
candy bar and birthday card addressed fo me. [ cried
all day, because we had shared our birthaays jor jour
years. She fad no understanding ofwhat was going
on, Jutsﬁe Fhiew we could nor play rogether any
rmoré, and that [ did nov fi¥ into her new world,

Mogor dlaring, (ights blasking, and siréns
screquming, the ambllance arrived at school. The
Ads were so excited, we could hardly be still. Then
the &MTS Jumped out with a strercher, We /hew rthen
thar vhis would not be & show qnd fell day. Tey
emelged from the office with Elsie on the strezchker.
Her jface was very pale qnd she seevneld unconstioks.
1 brott through e crowd, grabbed her hand, and
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begged fer not o die. Mis. Davis, my homeroom
rfeacter, lovingly ofme in fer arms and sald, “God
will 1t cdre bl her” Blsie was diagnosed with a
rare blood disease and slie néeded a frapsfusion.
Noné of fier parens’ friendss came jorward, but Yie
poor blactk and whites from the project and the
railer parHled a bload drive, speatieaded by me.
The blactt Fhew their blood would not “match” (thar
is; ir wouldn't be accepled), but they still held out
small hope thatr another donor would be found. 7o
God be the glory! The donor was Suzanna, a white
girlwhom Efsie and [ played with occasionally when
we were younger. [Eilsie was notallowed to play with
her dnytoke, either. Swzahnd Add & Hind fedrt and
good upbringing, so sfi Fhew that she must arempr
1o save Elsie’s life. And thar's exacily whar she Wid.

Ebkie’s father had a big celebiation in honor
o/ kis daughter’s recovery. Butlwas not invited.
Sizanna was. Elsie antd Siganpa refused 1o go
without me, kowever, so I was invited afrer all. It was
a rue celebration of life and of old friendships
renewed.' This was the traing poiarin Elsle’s lfe.
She started 1o defy Aer yather in every way. He no
longer choke Ker friends. She came to school and
reunired with Suzanha and me. Inskead of two goold
Sriends, there wete Aow three,

O Augirsr 17, 7998, 7 lay In ICU at the
Medical Collége of Georgia in Auglsta, fghring Jor
my lije Jrom a disease called Myasthenia gravis. 7
could not Breatte on my own. The monitors
continually went off. and nurses and docrors ran in
every jew minutes. [ jelt a gentle tug on my hand and
light Breath in my edr saying, “Pledse doh’r die.
Brearhe. Please breathe.” | bpened the dne eye that
the disetse fad not damaged and the rays of her
smile bhinded me. Elsie—my sunshine—rmissed heh
own gradwation at the Univeisity oszbn‘tz'a 0 be by
my side.

Walter’s Story
early ehcdunbers with acism were
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pivotal becurrences in my life. I'was dorn in the
7950’ in @ srmall, rural, sourhern communizy. My
mostvivid memory b} discrimination goek bacHr
when [ was six years old. Iwas very sicHand my
mother roftme 1o ské a doctbr. We arrived bepbie
the start o) basiness fp epsure thar I could be
examined firsY thing that morning, We had to enzer
through the pacAdoor and wait in @ small room.
coulld see down the hallway where the white patierss
were in a large room with boo/t, magazines, and
comporiable chairs.

Five o’cloc/in the afternoon arrived and we
were still there. The doctor was leaving and woid us it
was closipg time. We woald e o retutn the
Jollowirg day. The YooHoy fiurt in iny motker’s eyeés
was move painful than the sichess Iwas feeling. My
mother had nursed ard raised this docto} when he
was a child, Needless o say, she did kot 1/t e
backw tharogfice. . ‘

As a 8lacHmale, ] fave experienced many
instances ofracism: school segregasion, housing and
employlneht discrimindtion, discrimination in the
armed prces. 1 kave also seen some progress. I pray
that my children will not experience a bidsed world,
but for mysel), being jadged By sHn colot is a reality
[ will bear porever. ‘

Paula’s Story

As a child, [ owned many Barbie dolls thar 7
loved 1o play with. My childhoodyears were fun. My
Jamily was middle-class and [ fad ho wokries. 7
atways got what I wanled.

On the day bejore ply eighth Birthdy, my
mom asPbd whar special mhing I wanteld as a gify.
Days béfote, I hid seer a patiicular Barbie doll thar
was ynique. I old my mom that I wanted something
very speciql “What's Year?” s/he as/bd. [ old her, 7
want riar beautijul blacHBatbie doll that I saw the
other day. Please get it fir the, mommy.” My mom
did notanswer. Shé had dn odd looHon ker face
But [ Hhiew [ wodld get it; as 1 said previously, 7
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always gor what [ wanzed.

My birthday arrived anld [ was excired.
Bejore my jriends’ arrival, my mom came fo my room.
[ was all dressed up and she was happy fo see fow
much I had grown. She toofla gijt Jrom bekind her
bacHand gave it to ne with a Hss. [ opened ir
hurriedly, and to my surprise I saw . . . a Barbie. Not
the one [ fad asitd jor; instead, irwas similar fo
those [ alréady had—white, blonde Barbies. 1was
disappointed and [ said 1o my mom, “Than/you, but
this is notwhat [ wanted.” My mom looftd at me
and said “Sweetie, this Barbie is much prettier. The
other is ugly. She is blacHand scary. And blac/lis
bad luch” [ starred crying. Allsors ofthings wenrt
through my mind. 1gota pretty doll, but I was so
furt by what my molher told ime. My birthday was
ruined. 1did notwant Io éat my pod.

Her words cre still with mé today but I now
Fhow that the notion that Jlacﬂﬁeop/e are inferior is
amyth. I have blacHfriends who are no different
Jromme. Color malts no differénce, but a mother’s
words can sway @ child’s tinkd and produce a strang
impact. For a long time, 1 thoug kit Yiar blacHpeople
were evil and dangerous to me. With experience,
fhowever, [ no onget do.

Katie’s Story

My earliest experience b} tacism was when /
was in first grade. One of my best jriends ar the time
was a blac/girl named Gladys. My jamily used to
artend all the Kent County High School foorball
games. [would often meet up with Gladys ar the
games and hang around with het. 1don’t remhember a
conversation between me and my parents about us
being Jriends, but [ remember my parehss gok ypser
when she called lne ar my Yonse antl I weht 1o call
her bacH Itwas hard to undersiand this because /
was so young and [ fad nevet thoughit of fer as being
different. Needless lo say, Gladys and I did hot stay
close friends jor long. -

In middle school, pebple really srarked
behaving as racists. I weht 10 Kent Middle School,
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which ik @ complete rednecHschool and very few
students acrually go on to high school. There weré
racially motivated fighis constantly, akd ar st pace
a year everyone fad to be loc/td in their classrooms
all day. My band reacter was a blacHman named
Mr. Martin. He was one of the picest ineh I'd ever
Fhown, and [ never thought of fim as a’tﬁéreﬂi.

[ went 1o a foorball garme with iy parens
one night and I saw My Martin. Without thinfing, 7
ran up 1o fim and gave him a fhug right in jronr of my
dad. My dad gotvery angry and told me [ diadn’t need
70 be hugging a blacHman in public. 1gotangry then
because 1 didn’t see anything wrong with it ar all, and
/ fold my dad that it was wrong Jor him 10 thinAithat.
But my parepls have always had racist attitides and
they’ve abways made cominghts fo me about how
blacHpeople are not as good as whites.

/ dared a guy last summer from a mixed
Jamily. My parenss were highty irritated, bur they
came atound ufter meezing lim. Still, they ma/t
Jjorts about us, whick really bothers me. Most
recently, their cormments Aave concerned my friend,
Anfon. He is one of the mbst caring peaple I fave
ever met. He is always there jor me with advice o} a
And word, a shoulder fo cry on, a favor (eg, gelting
my Ftys adz of my loc/td car ar3:30 a.m.). [ went by
Ais foube one aflernoon list rmonth 10 see what fe
was up fo. He lives with Hiree ovher guys, all of
whom are white. [ told my mom that [ went fo see
fim and ste flipped out. She rold me not to let
anyone ever fhow that I went fo visit a blac/iguy.
Ste said people would thinfipoorly of me, and thar
guys would not date me if they heard ! associared
with blacHpeople. This infuriated me. [ don’t see
color when it comes 1o my friends. Yes, there are bad
blacApkople; bur there are bad White people, r0.
My parents were brought up in Kent Couhty and their
parents and theif society shaped their negative views.
/s whar they were rtaught. 1 hope they will change
their ways more In the future, qnd [ am happy thar [
don’t fhizve the same thouglils about race that they
fave.
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Tim’s Story _

Growing up in a small own, [ was shelrered
Jrom the metropolitan lifestyle thiut glamorizes the
lernplations of our modern day /ijz. O} the 10,000
people who inlabited Rensingron, Georgia, well-ro-
2o Caucasians artended the First Baptist Chirch as
religiously as they pulled por rhe Georgia Bulldbgs on
game day. ['was held fo a stricr bible-Beating
upbringing. No cussing, no ralfing bac# 7 had ro
respect my elders. The God that was preached abour
in my church was Lord, and that seemed 1o be the
bottom line in everything that was done 8y every
cirizen. 10 ipcrease my profeczion, [ was sent fo
Marskall Academy. Here, jour hundred ojt/ﬁe
whitest, wealthiest children weré sent to “gain the
advantages of higher learning.” Alleastthis was e
myth. Butl fhew nothing else and { lived my lije
segregared in an integraswed world, Segregated unsil
my third-glade year.

Hard fimes Ait my fown. A droughrdried up
the crops that surrounded it, and money seemed 1o
stop at the city limits, just as the blactt did ar the
doors of my church. My father, a small own lawyer,
made fis living representing these ﬁfmers w/ho were
claiming ban/tuprcy lefr and right. The problem
seermed fo be that as the farmers couwldn’t pay the
morigage, as legal clients they could not pay my did.
75 be able 1 feed the family and 10 pay the Aouse
payment, my father turned 1o more indigent defense
worHl During this time period, I was orly eight years
old and [ understood nothing excepr that my father
was “defending the niggers,” as [ keard his Jriends
occasionally say. As my jather’s clientele begar to
change, so did my life.

My father defended a blacHman in & marter
and got to Fhow him and his wije very well. His wije
made extrd money as a housé cleaner, and my family
hired Mis. Beatrice fo clean and cooHon weetblays ar
our fouse. Ofcourse, [ had seen blacHpeople before,
bur Mys. Bearrice was the Jirst African-Americdn
person [ kad éver interacted with. I didn’t Fhow what
20 expect ar first, but she turned out to be as sweeras
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the corabread she would mast for us. In Jacs, she
was baé of the nicest ladlies. ] had evar mét. My
Javorite meal was fried chicttn, and she would ofter
coolrhis for me when [ hdd a big 1badl game, or if/
gorall “S’s” and “E’s” oA py réport card. The
experience [ 0btained througt Fhowing fer helped me
in the transition 7 was abouf vo go Mirdugh.

In the summet afrer third rade, insread 3/
playing church league basrtrball as [ usually did, 7
was signed up fo play in a league that met on the
olker side of fown. My jfather had gotten o Fhow
several blacHpeople through his wor/f and one of
them happened 1o be the principal of Oxpord County
Elerhentary School. He and iy Jattar had Becore
Jriends, and my jather Became the amdrney jor tie
Oxford Cownly School Sysgar. This was a sthool
system drained o} its small @hnoknt ofwhize Aids by
the private scfodks, and sidsequenlly it hud a nire-
lo-ohe blac/tiro-whites rasio. The principal headéd
up this basttiball program. 1 remember wanting 1o
be with my friends from the clurch, bur not minding
50 miuct as long as { was able 10 phay. Ican
remémber climbing into iy Jather’s Cheviokt and
burning my legs on the leazper seass as we headled o
the first day of practice. Iwas dropped off ara 1]
dilapidizted building surrounded by q tancrére
parfing lorso split that i neéded 2 be nowed due y:s
all the weeds rhat had Brotth throdgh trying o find
sunlight. I could hear the pounding of the bas/erdall
as / approached the open doors and made my way o
the entrance. Crossing the threshold, [ paused o find
thar I was the only white person in the crowd o} Aijty
young boys. I'was hot bothered so much 8y the fuct
thar [ would be playing basrbiball with thesé people
as /' was By the fact thar I wak alone. | was
outnumbered, but basitrball in kand, I joined the
boys and rried 1o play with them ard fit in. All
through this day and pr abpur a weeH I was picktd
lastand not really given d chance 1o play. Through
ime, though, 1 proved thar I was good enbugh o play
andwab accepred, ds / had decépred theth.

is summer was proably one of the best
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summers [ experienced in my cfildhood as [ met so
many new Jriends.. The differences between us jaded
the more we playkd logether. [ began lo see Yieke
poys as no differént than I, even though their sin
color difkered, 1tar remeimber being so excired
abour what I was doing thas I would invize some of
my white friends Yo come play with us. Ohe day, my
invitation was actepred, and Rfeir Davidson came
with me to the other side of town. Whar happened:
that day was the first experience [ ever had with
racism. [was dropped ojff as usual and walted in the
door wanting o introduce Rheir o all of the friends 7
fad made. The second we walltd in the door, Riert
became redl guiet and tefised 1o talHor play with
anybody) bur e, While 7 Was oA the courr, Rielt
weaz and called /§is dad ot @ pay phone and usttd
fhim 1o come and picAkim up. As Iwas standing on
the sidelinés, Iny friend’s father waltd through the
doors. Anger skot flom his eyes, and Ais Serides were
long and quicHas e approached us. Mr. Davidson
grabbed Rheir’s land and oolkim out of the gym,
velling jor me to Ve my Jather call bim &s soon as
fe could. ! didn’t Hiow what kad happened reall,
and convinkied 1o pldy ds dsudd, puzzled by what had
Just tafén place, . That hight my Jather called Mp.
Davidson ds [ 1ol him r0. [ can remember hearing
the loud voice coming through the relephone
addressing my jariel in argry tones, the words
“nigger” and “blac/t being said repeatedly. My
Jather apologized, but ] don’t remember an occasion
that ke spo/t fo this man again. [ continued o play
Jor the same league, though, and changed over ro
public schdols the nextyear. 1 missed my Jfriends, but
JSirin fine Where 1 had beer moved, I didn’t see inuch
o} my jormer Jriends from school anymore a}e/ thar
summer. [ stayed in thé pablic school syskem and
movéd the Jollowing year.

Con¢lusion
Here in $outh Georgia, as elsewhére in
Ametica, racibm is a promineént part of our everyday
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lives. Hardly a day goes by that race is not alluded to
on the Valdosta State University campus. Reeehtly,
in fact, three young men—all Africon-American—
were called racial epithets as they jogged past a
fraternity house. Soliciting studentb’ storles of their
formative experiénces wi(zﬁ racism is one way that [
attempt to deal with this problem. The stories help to
raise awareness. They are releyant. And they lend
themselves well to social scientific analysis.

I use student narratives to help me elucidate
three theoretical principles: (1) social construction-
ism; (2) the socialization of children; and (3)
structuration of society. Together, I believe that these
tools deliver on Arit‘lropology’s promise to explajr
why human beings do the things we do. Understand-
ing 4 problem is the necessary f irst step to changing
1t.

Briefly, Sotial Constructionism asserts that
society is actively and creatively produced by human
beings. It is less a natural phenomenon than a social
one. In fact, with the passing of time, it is less and
less a product of nature. Hurhars invest nature with
meaning, and in 5o doing, invent culture. WE assign
meaning to skin tolor, for example, such that “White”
skin is fetishized as ideal (among some “Europe-
ans”). We transmit bur beliefs ahd values to our
children via socialization, the process by which
children acquire the knowledge hecessary to betorhe
competent adult members of society. Competency is
achieved as children learn and use the patterns of
cultural behavior prescribed by culture. Both formal
(i.e., education) and informal (chid rearing) means of
socialization are required. Ohe forged, cultural
patterns are resilient, and they offer members of
society a ready-made behavioral template. Most of
the time, most of us adhere to the norms. Our
habitual actions (e.g., racial separation) and speech
acts (derogatory remarks or epithets)—what Giddens
(1979) calls our recursive and discursive praktices,
respectively—keep the social order intact. Only by
departing from the norm with a hove] or credtive
assertion of agency— what Giddens calls a generative



30 SOUTHERN ANTHROPOLOGIHST

action—is racist structure liable to change (when, for
example, Elsie and Suzanna of Carla’s Story, refused
to attend a party held in their honor unless Carla was
likewise invited). If such generative acts of anti-
racism become recursive, then a revolution in culture
will be achieved.

One recalls the Civil Rights Struggle of the
1950s and 1960s, and leaders like Rosa Parks,
Medgar Evers, and Martin Luther King, in this very
light. Following the racist incident on our campus,
Black and White students and professors staged a
symbolic jog past fraternity row, hoping to effect a
similar change in our own community.
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Gender and Culture Change, 1700-1835
By Theda Perdue
Winner of the Julia Cherry Spruill Prize for the best book on

southern women, sponsored by the Southern Association for [k e gggwa !

¥

Women Historians. Winner of the James Mooney Award of the

Southern Anthropological Society recognizing and encouraging
distinguished anthropological scholarship on the South and
Southerners.

"A fascinating book that truly breaks new ground in the study of C HEROKEE WOM EN
Cherokee history, women's history, and American history in general.
Exemplifies women's history at its best. She neither concentrates Gender and Culture Change, 17001835
only on so-called notable women--those Cherokee women who are
supposedly worthy of historical study because they acted like white
men--or on inserting Cherokee women into an already existing
narrative of Cherokee and American history. Instead her work THEDA DERDUE
challenges the existing marratives and suggests an alternative reading
of history. By characterizing women as agents of cultural persistence,
Perdue makes a case that we should not see American Indian women
as bit players but as 'major players in the great historical drama that
is the American past.'"--Margaret Jacobs, The Journal of Southern
History “An interesting and effective overview . . . It is to the author’s

considerable credit that she is able to re-create the values and behavior of Cherokee women through court records, myths, and
observers’ accounts. By examining women’s roles in farming and community life, Perdue argues that women were coequal
contributors to Cherokee culture.”—Choice. “A well-documented, carefully argued book written in lively and engaging prose. It
deserves a wide audience. . . . An exceptional piece of scholarship.”—William and Mary Quarterly. “Gracefully written and
convincing.”—H-Net Reviews.

Theda Perdue examines the roles and responsibilities of Cherokee women during the eighteenth and nineteenth
centuries, a time of intense cultural change. While building on the research of earlier historians, she develops a uniquely complex
view of the effects of contact on Native gender relations, arguing that Cherokee conceptions of gender persisted long after
contact. Maintaining traditional gender roles actually allowed Cherokee women and men to adapt to new circumstances and
adopt new industries and practices. Theda Perdue is a professor of history at the University of North Carolina, Chapel Hill. Her
works include Slavery and the Evolution of Cherokee Society, 1540-1866 and Native Carolinians: The Indians of North Carolina.
$14.95 paper / $50 Cloth

UNIVERSITY OF NEBRASKA PRESS publishers of Bison Books ® 800-755-1105 ® www.nebraskapress.unl.edu
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